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Abstract 

Problem Statement: Teacher candidates who will soon be responsible for 
educating the future generations should possess certain characteristics. 
Specific teacher candidates should have specific characteristics taken into 
consideration: pre-school and primary teacher candidates should be seen 
as role models by younger students; psychological counseling and 
guidance teacher candidates should guide students in terms of choice of 
profession and provide counseling in case of problems; and special 
education teacher candidates should be fully equipped with the skills to 
handle students with special needs and characteristics. 

Purpose of Study: This study aims to identify the relationship between 
teacher candidates' humor styles, anxiety, and self-compassion levels, and 
to investigate these levels from the perspective of gender and grade 
variables. 

Method: In this research study, a multiple regression analysis was applied 
in order to explore the relationship between candidate teachers' humor 
styles and their anxiety as well as self-compassion levels. The sample of 
the study is comprised of a total of 1008 students studying in the following 
departments of the Atattlrk Education Faculty at Marmara University: 
early childhood education, primary school teaching, psychological 
counseling and guidance, and special education. As data collection 
instruments, the Self-Compassion Scale, the Humor Styles Questionnaire, 
and the State and Trait Anxiety Scale were used. 

Findings and Results: According to the findings of the study, the t values 
calculated to find the significance of the regression coefficients indicate 
that isolation and self-judgment sub-dimensions have significant 
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predictiveness for affiliated humor. Self-kindness, common humanity, 
isolation, and over-identification sub-dimensions have significant 
predictiveness for self-enhancing humor. Self-kindness, self-judgment, 
mindfulness, and over-identification subdimensions have significant 
predictiveness for aggressive humor. Self-judgment and common 
humanity sub-dimensions have significant predictiveness for self- 
defeating humor. Other sub-dimensions do not have significant influence 
on the dependent variable. Finally, the sub-dimensions of the State and 
Trait Anxiety Scale have significant predictiveness for all the sub¬ 
dimensions of the Humor Style Scale. 

Recommendations : There is a need for experimental studies aiming to boost 
teacher candidates' self-compassion by developing programs indented to 
reduce their anxiety levels. It is also suggested that if some aspects of such 
programs are found to be positive in such studies, they should be 
incorporated into the optional courses or practice-based applications in the 
programs of education faculties. 

Key words: Teacher candidates, humor style, self-compassion, anxiety 


Introduction 

Teacher candidates who will soon be responsible for educating future generations 
should possess certain characteristics. Especially the following characteristics should 
be taken into consideration: pre-school and primary teacher candidates should be 
role models for younger students; psychological counseling and guidance teacher 
candidates should guide students in terms of choice of profession and provide 
counseling in case of problems; and special education teacher candidates should be 
fully equipped with the skills to handle students with special needs and 
characteristics. 

It is important for teacher candidates to be sensitive and understanding to 
themselves and to the people in their surroundings. It is essential for them to have 
self-compassion. Self-compassion provides individuals with the skills needed to 
establish good relationships with themselves, develop empathy, be sympathetic and 
sensitive, and be tolerant of problems (Gilbert & Procter, 2006). Self-compassion also 
encourages individuals to feel satisfied with themselves in case of difficulties and 
when they feel inadequate (Neff & Beretvas, 2012), and it is one of the ways to cope 
with negative life experiences (Allen & Leary, 2010). Moreover, self-compassion 
facilitates flexibility in individuals 1 behaviors (Germer & Neff, 2013), and refers to 
the self-acceptance of the individuals and their ability to be able to make 
compassionate evaluations of themselves (Werner et al., 2012). Aside from this, some 
researchers found a negative relationship between self-compassion and depression, 
the fear of failure, and anxiety (Neff, Hsieh, & Dejitterat, 2005; Ying, 2009; Raes, 
2010). It was also revealed that high levels of self-compassion help individuals to be 
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psychologically healthy (Neff, 2009; Van Dam, Sheppard, Forsyth & Earleywine, 

2011 ). 

Several factors in life might cause individuals to feel good-bad, sufficient- 
insufficient, happy-sad or anxious. Especially during the period of transition to the a 
profession, which is one of the most important transition periods in life, it is natural 
for teacher candidates to feel anxious. As stated by Ciiceloglu (1991), the most 
significant source of anxiety is a lack of knowledge about what will happen in the 
future. Some precautions related to the teacher candidates' appointments and 
placements can be taken to reduce their initial anxiety and to make them feel more 
secure. However, these precautions are considered to serve little purpose in the long 
run. Additionally, not only the challenges arising from their work experiences but 
also the difficulties resulting from the responsibilities of adulthood come into play in 
this transition period to professional life. Considering all these factors, it is essential 
for individuals to protect themselves and to learn how to calm down in challenging 
circumstances. 

In addition to having self-compassion, which leads individuals to establish good 
relationships both with themselves and with the people in their surroundings, 
teacher candidates must have humor. By means of humor, individuals can be 
flexible, tolerant, and accepting by discovering the amusing sides of events. Humor 
also paves the way for the development of interpersonal relationships and a decrease 
in the number of conflicts (Semrud-Clikeman & Glass, 2010), the expression of 
emotions through positive thinking (Smith, Harrington, & Neck, 2000), and the 
emergence of a positive and optimistic approach (Chinery, 2007). Sense of humor has 
many adaptive functions (Dowling & Fain, 1999; Martin, 2002; Mireault et al.„ 2012) 
and is important in terms of the individuals' interpersonal relationships (Zeigler-Hill, 
Besser, & Jett, 2013). Some studies reported that as teacher candidates use more self¬ 
enhancing and affiliate humor styles, their approaches to problem solving become 
more positive (Tra§, Arslan, & Menti§-Ta§, 2011), and they grow more self-confident 
in overcoming problems (San & Aslan, 2005). Furthermore, it was emphasized that 
students with high senses of humor are more optimistic (Durmu§ & Tezer, 2001). In 
another study, it was revealed that students using self-enhancing and affiliate humor 
styles have lower levels of anxiety (Bilge & Saltuk, 2007). 

From the findings of the reviewed studies, it is clear that individuals have more 
positive approaches when they use humor, and they feel better when they have 
higher levels of self-compassion. Thus, it is likely that there is a positive relationship 
between humor and self-compassion, and they have both been proven to reduce 
individuals' anxiety levels. It can be maintained that teacher candidates' sense of 
humor will encourage them to feel satisfied both during their daily lives and in 
educational processes. It is also likely that satisfied teachers will exhibit more 
positive attitudes towards their students and deal with problems calmly and 
appropriately. Although no study exploring the relationship among these variables 
has been encountered in the reviewed literature, it is thought that teacher candidates' 
self-compassion and anxiety levels while establishing relationships with themselves 
and with their students might be related to their humor styles. Thus, this study aims 
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to investigate the relationship of teacher candidates' humor styles, which are 
important to satisfaction and healthy interpersonal relationships, with anxiety and 
self-compassion levels. 

Method 


Research Design 

Multiple regression was applied in this study to explore the relationship of 
teacher candidates' humor styles with their anxiety and self-compassion levels. 
Multiple regression analysis is used to predict the dependent variable based on two 
or more predictors (independent variables) that are related to the dependent variable 
(Biiyukozturk, 2005). 

Research Sample 

The sample of the study is comprised of a total of 1008 students studying in the 
departments of early childhood education (N=295), primary school teaching (N=208), 
psychological counseling and guidance (301), and special education (204) in the 
Atattirk Education Faculty at Marmara University. Out of 1008 participants, 824 were 
female while the remaining 184 were male. Also, 230 of the participants were in the 
first year while 300 of them were in the fourth year in their departments. 

Research Instrument and Procedure 

Self-compassion Scale: The scale developed by Neff (2003) assesses the 
characteristics related to the sub-dimensions of self-compassion, and it is a self- 
assessment instrument based on individuals' information about themselves. 
Containing 26 items in the form of five-point Likert scale, it includes six sub¬ 
dimensions making up the concept of self-compassion by means of the confirmatory 
factor analysis. These sub-dimensions are as follows: self-kindness against self¬ 
judgment, common humanity against isolation, and mindfulness against over¬ 
identification. The adaptation of the scale into Turkish and the reliability as well as 
the validity of the scale was carried out by Akm, Akm and Abaci (2007) who 
collected data from 633 students at the Education Faculty of Sakarya University. The 
confirmatory factor analysis in the study revealed that the scale was compatible with 
the original form (*2=779.01, sd=264, p=0.00, RMSEA=.056, NFI=.95, CFI=.97, IFI=.97, 
RFI=.94, GFI=.91 and SRMR=.059). The internal consistency coefficients of the scale 
were found to be between .72 and .80, and the test-retest reliability coefficients were 
between .56 and .69. Also, the corrected item-total correlations of the scale were 
between .48 and .71, and it was revealed that all the differences between the 27% of 
the mean scores of the high-low groups were significant (Akm, Akm & Abaci, 2007). 

Flumor Styles Questionnaire (Scale): Developed by Martin, Puhlik-Doris, 
Larsen, Gray and Weir (2003), the scale aims to assess four different dimensions 
through 32 seven-likert-type items pertaining to the individual differences in the use 
of humor styles. The scale was adapted into Turkish by Yerlikaya (2003) whose 
participants were 1363 students attending Qukurova University. The piloting of the 
scale was done with a sample of 530 students while the construct validity of the scale 
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was tested with a sample of 495 students. The criterion-related validity studies were 
done by means of the involvement of two different sample groups including 137 and 
138 students, and the test-retest reliability studies were conducted in a fifteen-day 
interval with the participation of a sample of 63 students. The findings of the study 
revealed that the scale was comprised of four factors as determined in its original 
form, and each factor was found to be equivalent to four sub-scales that included 
eight items. The percentage variance explanation of the obtained four factors is 
36.88%. Core values of the factors are respectively as follows: Self-enhancing humor: 
5.22, Affiliate Humor: 2.97, Aggressive Humor: 1.90, and Self-defeating Humor: 1.70. 
The variance description percentages are respectively as follows: 16.34, 9.28, 5.97, and 
5.30. The Cronbach alpha internal consistency coefficients of the sub-scales were 
found to be between .67 and .78, and the test-retest correlation coefficients were 
found to be between .83 and .88 (Yerlikaya, 2003). 

State and Trait Anxiety Scale: The scale including 40 items was developed by 
Spielberger (1979) and the reliability and the validity study of the scale in Turkish 
was carried out by Oner and Le Compte. While the State Anxiety Scale asks 
individuals to describe how they feel at a certain times and under certain conditions, 
the Trait Anxiety Scale requires individuals to describe how they feel in general. Each 
of these scales is comprised of 20 items. The Alpha reliability coefficient of the State 
and Trait Anxiety Inventory in different applications was between 0.83 and 0.87 for 
the State Anxiety Scale and for the Trait Anxiety Scale, the coefficient was between 
0.94 and 0.96. The test-retest reliability coefficient was found to be between 0.71 and 
0.86 for the State Anxiety Scale while the coefficient for the State Anxiety Scale was 
between 0.26 and 0.68 (Oner & Compte, 1998). 

Results 

Table 1. 


Results of the Multiple Regression Analysis Applied to Predict Sub-dimension Scores of 
Humor Styles Scale through Sub-dimension Scores of Self-compassion Scale 


Affiliate humor 

B 


P 

T 

V 

Binaryr 

Partial r 

Invariant 

5,567 

,262 


21,244 

,000 



Self-kindness 

,061 

,070 

,041 

,878 

,380 

,161 

,028 

Self-judgment 

-,189 

,060 

-,143 

-3,143 

,002 

-,228 

-,099 

Common Humanity 

,115 

,059 

,083 

1,945 

,052 

,171 

,061 

Isolation 

-,201 

,058 

-,161 

-3,463 

,001 

-,226 

-,109 

Mindfulness 

-,024 

,065 

-,017 

-,375 

,708 

,138 

-,012 

Over-identification 

,105 

,059 

,088 

1,779 

,076 

-,162 

,056 

R= 270 R 2 = 073 

F(6;iooi)==13,138 p=,0000 








6 


Aydctn Aydin 


Table 1 Continue... 

Self-enhancing humor 

B 

Sh s 

P 

T 

P 

Binary r 

Partial r 

Invariant 

3,140 

,263 


11,939 

,000 



Self-kindness 

,372 

,070 

,230 

5,314 

,000 

,405 

,166 

Self-judgment 

,022 

,060 

,015 

,358 

,721 

-,272 

,011 

Common Humanity 

,172 

,059 

,114 

2,899 

,004 

,345 

,091 

Isolation 

-,131 

,058 

-,097 

-2,258 

,024 

-,292 

-,071 

Mindfulness 

,067 

,065 

,044 

1,021 

,307 

,349 

,032 

Over-identification 

-,131 

,059 

-,101 

-2,210 

,027 

-,311 

-,070 


R= 451 R 2 = 204 


F(6; iooi) =42,690 p=,0000 


Aggressive humor 

B 

Sh s 

P 

T 

P 

Binary r 

Partial r 

Invariant 

2,684 

,236 


11,378 

,000 



Self-kindness 

,166 

,063 

,126 

2,645 

,008 

-,043 

,083 

Self-judgment 

,236 

,054 

,200 

4,342 

,000 

,153 

,136 

Common Humanity 

-,074 

,053 

-,060 

-1,398 

,163 

-,103 

-,044 

Isolation 

,048 

,052 

,043 

,921 

,357 

,094 

,029 

Mindfulness 

-,157 

,059 

-,126 

-2,673 

,008 

-,111 

-,084 

Over-identification 

-,145 

,053 

-,136 

-2,724 

,007 

,052 

-,086 

R= 206 R 2 = 043 

F(6;iooi)=7,429 p=,0000 

Self-defeating humor 

B 

Sh B 

P 

T 

P 

Binaryr 

Partial r 

Invariant 

2,006 

,268 


7,492 

,000 



Self-kindness 

,114 

,071 

,075 

1,599 

,110 

-,003 

,050 

Self-judgment 

,342 

,062 

,255 

5,555 

,000 

,201 

,173 

Common Humanity 

,132 

,060 

,094 

2,189 

,029 

,017 

,069 

Isolation 

,069 

,059 

,055 

1,167 

,244 

,137 

,037 

Mindfulness 

-,088 

,067 

-,062 

-1,323 

,186 

-,036 

-,042 

Over-identification 

-,087 

,060 

-,072 

-1,438 

,151 

,109 

-,045 

R=,233 R2=,054 

F(6; 1001)=9,601 p=,0000 


The analysis of the multiple regression results between the sub-dimension scores of 
Self-Compassion scale and Humor style scale indicates that the score in the sub¬ 
dimension of affiliate humor (R=,270; R 2 =,073; p<,01), the aggressive humor score 
(R=,206; R 2 =,043; p<,01), and the self-defeating score (R=,233; R 2 =,054; p<,01) had a 
relationship at a low level. T-values were calculated to explore the significance of the 
regression coefficients, and indicate that self-kindness, common humanity, isolation, 
and over-identification sub-dimensions had significant positive correlations with 
self-enhancing humor; self-kindness, self-judgment, mindfulness, and over¬ 
identification sub-dimensions had significant predictiveness for aggressive humor; 
self-judgment and common humanity sub-dimensions have significant 
predictiveness for self-defeating humor. Other sub-dimensions had no significant 
influence on the dependent variable. 
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Table 2. 


Results of the Multiple Regression Analysis Applied to Predict Sub-dimension Scores of 
Humor Styles Scale through Sub-dimension Scores of Anxiety Scale 


Affiliate Humor 

B 

Shji 

B 

T 

P 

Binaryr 

Partial r 

Invariant 

6,941 

,169 


40,959 

,000 



State anxiety 

-,325 

,071 

-,162 

-4,568 

,000 

-,261 

-,143 

Trait anxiety 

-,434 

,083 

-,185 

-5,204 

,000 

-,271 

-,162 

R=,304 

R 2 =,092 







F(2;1005)=51,136 

p=,0000 







Self-enhancing 








Humor 








Invariant 

6,890 

,174 


39,622 

,000 



State anxiety 

-,360 

,073 

-,166 

-4,942 

,000 

-,335 

-,154 

Trait anxiety 

-,808 

,086 

-,318 

-9,443 

,000 

-,406 

-,285 

R=430 

R2=,185 







F(2; 1005)=113,974 

p=,0000 







Aggressive Humor 








Invariant 

2,180 

,156 


13,954 

,000 



State anxiety 

,132 

,066 

,074 

2,014 

,044 

,113 

,063 

Trait anxiety 

,152 

,077 

,073 

1,981 

,048 

,113 

,062 

R=,129 

R2=,017 







F(2; 1005)=8,536 

p=,0000 







Self-defeating Humor 







Invariant 

2,664 

,178 


14,937 

,000 



State anxiety 

-,079 

,075 

-,039 

-1,059 

,290 

,041 

-,033 

Trait anxiety 

,359 

,088 

,151 

4,094 

,000 

,130 

,128 

R=134 

R 2 =018 







F(2; 10051=9,255 

p=,0000 







The state and 

trait anxiety 

sub- dimensions 

of the ; 

anxiety 

scale have 

low-level 


correlations with the affiliate humor sub-dimension of Humor Style Scale (R=,304; 
R 2 =,092; p<,01) aggressive humor sub-dimension (R=,129; R 2 =,017; p<,01), and self- 
defeating humor scores (R=,134; R 2 =,018; p<,01). The t-values intended to explore 
the significance of the regression coefficients indicate that both state and trait anxiety 
sub-dimensions have significant predictiveness for all the dimensions of Humor 
Style Scale. 
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Table 3. 

Results of Independent Group t Test Applied to Identify whether Sub-dimension Scores of the 


Self-compassion, Humor and Anxiety Scales Differ Depending on the Gender Variable 


Groups 

N 

X 

ss 

Sh ?r 

t 

t Test 

Sd 

P 


Female 

824 

2,96 

,706 

,025 




Self-kindness 






-1,818 

1006 

,069 


Male 

184 

3,06 

,646 

,048 






824 

2,54 

,791 

,028 




Self-judgment 


184 

2,74 

,726 

,053 

-3,124 

1006 

,002 



824 

3,04 

,760 

,026 




Common Humanity 


184 

3,02 

,684 

,050 

,201 

1006 

,840 



824 

2,71 

,847 

,030 




Isolation 






-1,424 

1006 

,155 



184 

2,80 

,755 

,056 






824 

3,09 

,758 

,026 




Mindfulness 






-1,569 

1006 

,117 



184 

3,18 

,658 

,049 






824 

2,77 

,877 

,031 




Over-identification 






,219 

1006 

,826 



184 

2,75 

,813 

,060 






824 

3,18 

,608 

,021 




Total Scale Score 






,377 

1006 

,706 



184 

3,16 

,498 

,037 






824 

5,33 

1,010 

,035 




Affiliate Humor 






3,463 

1006 

,001 



184 

5,04 

1,131 

,083 






824 

4,32 

1,134 

,040 




Self-enhancing Humor 


184 

4,28 

1,084 

,080 

,355 

1006 

,723 



824 

2,74 

,916 

,032 




Aggressive Humor 


184 

3,10 

,884 

,065 

-4,892 

1006 

,000 



824 

3,26 

1,045 

,036 




Self-defeating Humor 






-2,958 

1006 

,003 



184 

3,51 

1,057 

,078 






824 

2,13 

,519 

,018 




State Anxiety 


184 

2,07 

,518 

,038 

1,422 

1006 

,155 

Trait Anxiety 


824 

2,26 

,440 

,015 










2,609 

1006 

,009 



184 

2,07 

,518 

,038 





Table 3 demonstrates that the difference in the mean scores of the groups in the self¬ 
judgment sub-dimension is significant in favor of the male participants ( t=3,124; 
p<,01) while the differences in the other sub-dimensions and the total score are not 
significant (p>,05 ). The difference in the mean scores of the groups' affiliate humor 
sub-dimension is significantly in favor of female candidates ( t=3,463; p<,01 ) while the 
differences in the mean scores of the groups' aggressive humor sub-dimension (t=- 
4,892; p<,001) and self-defeating humor sub-dimension (t=-2,463958 p<,01) are 
significantly in favor of male candidates. The differences in the self-enhancing 
humor are not significant (p>,05 ). The difference in the groups' mean scores of the 
trait anxiety sub-dimension is in favor of female students ( t=2,609; p<,01) while the 
differences in the state anxiety sub-dimension are not significant (p>,05). 
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Table 4. 

Results of Independent Group t Test Applied to Identify whether Sub-dimension 
Scores of the Self-compassion, Humor, and Anxiety Scales Differ Depending on the 
Grade Variable 


Score 

Groups 

N 

X 

ss 

Sh r 

t 

t Test 

Sd 

P 


Grade 1 

230 

2,97 

,734 

,048 




Self-kindness 






,758 

528 

,449 


Grade 4 

300 

2,92 

,647 

,037 






230 

2,68 

,766 

,050 




Self-judgment 


300 

2,60 

,800 

,046 

1,195 

528 

,233 



230 

3,01 

,777 

,051 




Common Humanity 


300 

3,03 

,757 

,044 

-,346 

528 

,729 



230 

2,80 

,847 

,056 




Isolation 






,110 

528 

,913 



300 

2,79 

,851 

,049 






230 

3,09 

,736 

,048 




Mindfulness 






,803 

528 

,422 



300 

3,04 

,742 

,043 






230 

2,80 

,899 

,059 




Over-identification 






,207 

528 

,836 



300 

2,79 

,820 

,047 






230 

3,13 

,593 

,039 




Total Scale Score 






-,123 

528 

,902 



300 

3,14 

,568 

,033 






230 

5,36 

1,024 

,067 




Affiliate Humor 






2,325 

528 

,020 



300 

5,15 

1,039 

,060 






230 

4,40 

1,248 

,082 




Self-enhancing Humor 


300 

4,14 

1,012 

,058 

2,625 

528 

,009 



230 

2,79 

,999 

,066 




Aggressive Humor 


300 

2,84 

,947 

,055 

-,510 

528 

,610 



230 

3,40 

1,082 

,071 




Self-defeating humor 


300 

3,28 

1,005 

,058 

1,367 

528 

,172 



230 

2,12 

,474 

,031 




State Anxiety 


300 

2,26 

,562 

,032 

-3,163 

528 

,002 



230 

2,26 

,453 

,030 




Trait Anxiety 






-,338 

528 

,735 



300 

2,27 

,454 

,026 





Table 4 reveals that the differences in groups' self-compassion scores are not 
significant (p>,05 ). The differences in the mean scores of affiliate humor ( t=2,325; 
p<,05) and self-enhancing humor sub-dimensions of Humor Style Scale ( t=2,625 
p<,01) are significant in favor of first year students while the differences in the mean 
scores of state anxiety sub-dimensions are significant in favor of fourth years (t=- 
3,163; p<,01). On the other hand, the differences in the trait anxiety sub-dimension 
are not significant (p>,05). 


Discussion 

The results summarized above indicate that self-compassion can affect humor 
styles. It would also be fair to state that individuals with positive humor styles 
evaluate and judge themselves and prefer positive humor styles by feeling precious 
and by being aware of the importance of sharing. On one hand, humor can be used 
as a means of individuals' self-acceptance and the development of their relationships 
with others, but on the other hand it can be used as a way of harming (e.g. 
humiliating) themselves or the people around them (Martin, Puhlik-Doris, Larsen, 
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Gray, & Weir, 2003). Furthermore, humor has an important place in interpersonal 
relationships, and differences in personalities influence individuals' styles of using 
humor (Schermer et al. 2013). A harmful use of humor might affect individuals' 
relationships with the people in their surroundings and may jeopardize these 
relationships. However, as individuals become more self-compassionate, they can 
evaluate themselves better and strive not to insult others. These individuals can be 
aware of the importance of relationships with others and can establish satisfactory 
relationships. 

Teachers' attention to themselves and to other people is especially vital for the 
students they will teach and for the families they will guide. Because they are the 
basis of sensitivity to others, self-compassion helps teachers not only establish 
relationships with themselves and with others, but also maintain these relationships 
(Neff & Beretvas, 2012). In addition, self-compassion facilitates individuals' flexibility 
in their behaviors by moderating their reactions against negative events (Germer & 
Neff, 2013). Thus, self-compassionate individuals can behave more tolerantly and 
become more understanding. It is reasonable to maintain that such positive 
behaviors and their characteristics pave the way for the effective use of humor. In 
other words, the higher one's self-compassion level is, the more frequent the use of 
positive humor is, and the more satisfying relationships are established. 

In this study, the relationships of the state and trait sub-dimensions of anxiety 
scale with the affiliate, aggressive, and self-defeating humor dimensions of the 
humor scale were at a low level. Taking the t values related to the significance of the 
regression coefficients into consideration, both state and trait anxiety sub-dimensions 
have significant predictiveness for all the sub-dimensions of the humor styles scale. 
In other words, there is interaction between teacher candidates' humor styles and 
their state of anxiety. It is natural for teacher candidates to feel anxious about their 
future. In a study focusing on the job-related anxieties of the teacher candidates, the 
authors concluded that teachers' anxieties were mostly related to their professional 
lives (C^ubukgu & Donmez, 2011). Other researchers indicated that humor is expected 
to reduce the effects of negative experiences, especially in the case of feelings such as 
anxiety, tension, stress, and depression (Berk, 2001). Besides this, it was reported that 
students with healthy humor styles use coping strategies more frequently and are 
likely to be more optimistic (Durmu§ & Tezer, 2001). Another study yielded the 
finding that there is a relationship between university students' aggressive as well as 
self-defeating humor styles and their anxieties; additionally, it was found that while 
students with self-enhancing and affiliate humor styles have lower anxiety scores, 
students with aggressive and self-defeating humor styles have higher anxiety scores 
(Bilge & Saltuk, 2007). Similarly, from research findings, it can be realized that the 
negative relationships between anxiety and positive humor styles are also true for 
teacher candidates. This finding implies that teacher candidates can reduce their 
anxieties somewhat by using positive humor. 

Considering the gender variable, the difference in the mean scores of the groups' 
self-judgment sub-dimension was significant in favor of male participants while the 
differences in the sub-dimension and their total scores were not significant. 
Similarly, some research studies yielded the finding that self-compassion scores do 
not differ depending on the gender variable (Neff, Rude, & Kirkpatrick, 2007; 
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iskender, 2009; Soyer, 2010; Nazik & Aslan, 2011; ikiz & Totan, 2012). Still, some 
other studies revealed that female participants were less self-compassionate than 
male participants (Raes, 2010; Kirkpatrick, 2005; Neff, Hsieh, & Dejitterat, 2005; Neff, 
2003a; Neff & Vonk, 2009). In the present study, the difference in the groups' mean 
scores of the affiliate humor sub-dimension was in favor of female participants, and 
the difference in the aggressive humor and self-defeating humor mean scores was in 
favor of male ones. On the other hand, the differences in the self-enhancing humor 
sub-dimension were not significant. These results corroborate with other research 
findings, indicating that the mean scores of male participants' aggressive and self- 
defeating humor styles are higher than the mean scores of the female participants 
(Yerlikaya, 2007; Tra§, Arslan & Menti§-Ta§, 2011). 

Another finding of the present study is that while the difference in the groups' 
mean scores of trait anxiety sub-dimension was in favor of female participants, the 
differences in the state anxiety sub-dimension were not significant. There have been 
similar studies in the relevant literature that indicate the anxiety levels of female 
students are higher (Ta§gm, 2006; Akgtin, Gonen, & Aydm, 2007; Tiimerdem, 2007), 
and that the anxiety does not differ significantly depending on the gender variable 
(Dogan & Coban, 2009; Tekneci, 2010). The difference in mean scores of the affiliate 
and self-enhancing humor sub-dimensions of the Humor Style scale was found to be 
in favor of the first years. On the other hand, while the difference in the mean scores 
of the state anxiety sub-dimension were found to be significant in favor of the fourth 
years, the differences in the trait anxiety sub-dimension were not found to be 
significant. Dereli, Angm, and Karaku§ (2012) as well as Tekneci (2010) also revealed 
that anxiety does not differ depending on grade level. These results indicate that as 
teacher, candidates' grades increase and as they approach the period of transition to 
the profession, their state anxiety increases and they start using humor styles less 
frequently. Especially awareness of the fact that they will have more responsibilities 
when they start working after graduation might cause teacher candidates' state 
anxiety increase. This worrisome situation might make teacher candidates less 
inclined to have fun and more inclined to feel anxious. 

For further studies, the researchers would like to point out that there is a need for 
experimental studies aiming to boost teacher candidates' self-compassion by 
developing programs indented to reduce their anxiety levels. They also suggest that 
if some aspects of such programs are found to be positive in such studies, they 
should be incorporated into the optional courses or practice-based applications in 
education faculties' programs. Moreover, practical activities intended to develop 
teacher candidates' humor styles should be designed so that teacher candidates are 
encouraged to pursue their profession more enjoyably and to overcome problems 
they are likely to encounter in life. 
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Problem Durumu: Gelecek nesillerin egitiminden sorumlu olacak aday 
ogretmenlerin ge§itli ozelliklere sahip olmasi beklenir. Bu ozelliklerin kimi mesleki 
yeterlilikle ili§kilendirilirken, kimisi adaylarm sahip olduklari niteliklerle 
ili§kilendirilebilir. Mesleki yeterlilikle ilgili egitim faktiltelerinin programlan tizerine 
farkli zamanlarda ge§itli dlizenlemeler yapilmaktadir. Ancak adaylarm ki§isel 
ozelliklerini belirlemeye, olumlu ozelliklerini geli§tirmeye ve sorunlarla ba§ 
edebilme becerilerini geli§tirmeye yonelik gali§malarmda yapilmasi dti§iiniilebilir. 
Ozellikle ktigiik ya§ gocuklarm model alacagi okul oncesi ve ilkogretimde gali§acak 
adaylarm, ogrencilere kariyer segimi, olasi sorunlarmda rehberlik ve dani§ma 
hizmeti sunacak rehber ogretmen adaylariyla, ozel gereksinimleri ve ozellikleri 
agisindan ozel bir donamma sahip olmasi beklenen zihin engellilerle gali§acak aday 
ogretmenlerin, ozelliklerinin dikkate almmasi onemlidir. Ba§ka bir deyi§le; aday 
ogretmenlerin egitimleri tizerinde yeniden dti§tiniilmesi gerekliligi ve nitelikleri 
tizerinde yeni dlizenlemeler yapilmasmm yararli olacagi soylenebilir. 

Arajjtirmanm amaci: Ogretmen adaylarimn mizah tarzlan ile kaygi ve oz-duyarlik 
dtizeyleri arasmdaki ili§inin belirlenmesi ve cinsiyet ile smif diizeyi degi§kenleri 
agisindan incelenmesidir. 

Ara§tirmamn Yontemi: Ara§tirmada ogretmen adaylarimn mizah anlayi§lan ile kaygi 
ve oz-duyarlik diizeyleri aralarmdaki ili§kinin incelenmesi igin goklu regresyon 
analizi kullanilmi§tir. Ara§tirmanm orneklemi: Marmara Universitesi Atatiirk Egitim 
Faktiltesinde ogrenimine devam eden; Okul Oncesi ogretmenligi (295) Smif 
ogretmenligi (208), Rehberlik- Psikolojik dam§ma boliimu (301) Zihin Engelliler 
ogretmenligi boliimunde (204) okuyan; 824'ii kiz-184'ii erkek toplam 1008 
ogrenciden olu§maktadir. Ara§tirmada Oz-Duyarlik Olgegi, Mizah Tarzlari Olgegi ve 
Durumluk-Siireklilik Kaygi Olgegi kullamlnu§tir. 

Ara§tirmamn Bulgulari: Oz-Duyarlilik Olgegi alt boyut puanlan ile Mizah tarzlari 
olgegi (MTO) alt boyutlan arasmdaki goklu regresyon sonuglarma bakildigmda; 
katilimci mizah (KM) alt boyutu puam (R=,270; R 2 =,073; p<,01), saldirgan mizah 
(SM) (R=,206; R 2 =,043; p<,01), kendini yikici mizah (KYM) (R=,233; R 2 =,054; p<,01) 
ile dii§iik diizeyde; Kendini geli§tirici mizahla (KGM) oz-yargilama ve izolasyon alt 
boyutlari dti§iik diizeyde, diger alt boyutlar orta diizeyde ili§ki (R=,451; R 2 =,073; 
p<,01) vermektedir. Regresyon katsayilarmm anlamliligma ili§kin olarak hesaplanan 
t degerleri incelendiginde KM iizerinde; izolasyon ve oz-yargilama alt boyutlarmm 
anlamli bir yordayiciliga sahip oldugu; KGM iizerinde oz-sevecenlik, payla§imlarm 
bilincinde olma, izolasyon ve a§m ozde§le§me alt boyutlarmm anlamli yordayiciliga 
sahip oldugu; SM iizerinde oz-sevecenlik, oz-yargilama, bilinglilik ve a§m 
ozde§le§me alt boyutlarmm, YM tizerinde ise oz-yargilama ve payla§imlarm 
bilincinde olma alt boyutlarmm anlamli yordayiciliga sahip oldugu; diger alt 
boyutlarm bagimli degi§ken tizerinde anlamli bir etkisinin olmadigi belirlenmi§tir. 
Kaygi olgegi durumluk ve siirekli kaygi alt boyutu birlikte MTO katilimci mizah alt 
boyutu (R=,304; R 2 =,092; p<,01); saldirgan mizah alt boyutu (R=,129; R 2 =,017; 

p<,01) ve kendini yikici mizah alt boyutu puanlari (R=,134; R 2 =,018; p<,01) ile dti§tik 
diizeyde; kendini geli§tirici mizah alt boyutu (R=,430; R 2 =,185; p<,01) ile orta 
diizeyde bir ili§ki vermektedir. Regresyon katsayilarmm anlamliligma ili§kin olarak 
hesaplanan t degerleri incelendiginde hem durumluk hem de siirekli kaygi alt 
boyutlarmm; mizah tarzlari olgegi turn alt boyutlari tizerinde anlamli yordayiciliga 
sahip oldugu belirlenmi§tir. 
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Sonug ve Oneriler: Sonuglara bakildigmda; olumlu mizah tarzlari (KM-KGM) ile oz- 
duyarlik olgeginin negatif alt boyutlan (oz-yargilama, izolasyon ve a§iri ozde§le§me) 
arasmda dii§tik dtizeyde de olsa negatif ili§kiler gortilmektedir. Olumsuz mizah 
tarzlari (SM-KYM) ile oz-duyarlik olgegi oz-sevecenlik, payla§imlarin bilincinde olma 
ve bilinglilik alt boyutlari arasmda da yine dti§tik dtizeyde negatif iligkiler 
gortilmektedir. Kisaca oz-duyarlik olgeginin negatif alt boyutlari ve olumsuz mizah 
tarzlari; olumlu alt boyutlari ile olumlu mizah tarzlari azda olsa etkile§im 
gostermektedir. Regresyon katsayilarinm anlamliligma ili§kin olarak hesaplanan t 
degerleri incelendiginde KM tizerinde; izolasyon ve oz-yargilama alt boyutlarimn, 
KGM tizerinde; oz-sevecenlik, payla§imlarm bilincinde olma, izolasyon ve a§rri 
ozde§le§me alt boyutlarimn, SM tizerinde; oz-sevecenlik, oz-yargilama, bilinglilik ve 
a§iri ozde§le§me alt boyutlarmm, YM tizerinde ise oz-yargilama ve payla§imlarm 
bilincinde olma alt boyutlarimn anlamli bir yordayiciliga sahip oldugu; diger alt 
boyutlarm bagimli degi§ken tizerinde anlamli bir etkisinin olmadigi belirlenmi§tir. 
Bu sonuglar oz-duyarligm mizah tarzlarmi etkileyebilecegini gostermektedir. Olumlu 
mizah tarzlarmi kullanan ki§ilerin kendilerini degerlendirdiklerini, 
yargilayabildiklerini ama kendilerini degerli hissederek ve payla§imlarmda 
bilincinde olarak olumlu mizah tarzmi tercih ettikleri soylenebilir. Ara§tirmada; 
Kaygi olgegi durumluk ve stirekli kaygi alt boyutu birlikte Mizah tarzlari olgegi KM, 
SM VE KYM alt boyutu puanlan ile dti§tik dtizeyde; alt boyutu ile orta dtizeyde bir 
ili§ki vermektedir. Kaygi olgegi ttim alt boyutlari birlikte MTO katilimci mizah alt 
boyutu puanlari toplam varyansmm yakla§ik %9'unu, kendini geli§tirici mizah 
%19'unu, saldirgan mizah ve kendini yikici mizah alt boyutu puanlari toplam 
varyansmm yakla§ik %2'sini agiklamaktadir. Regresyon katsayilarinm anlamliligma 
ili§kin olarak hesaplanan t degerleri incelendiginde hem durumluk hem de stirekli 
kaygi alt boyutlarimn; mizah tarzlari olgegi turn alt boyutlari tizerinde anlamli bir 
yordayiciliga sahip oldugu belirlenmi§tir. Ba§ka deyi§le, ogretmen adaylarmm mizah 
tarzlari ile kaygi durumlari arasmda etkile§im gortilebilmektedir. Ogretmen 
adaylarmm geleceklerine yonelik kaygi ya§amalan olasidir. Cinsiyet degi§kenine 
bakildigmda; gruplarm oz-yargilama alt boyutu ortalamalari arasmdaki farklilik 
erkekler lehine anlamli bulunurken, diger alt boyutlar ve toplam puan igin 
farkliliklar anlamli bulunmami§tir. Ara§tirmada; gruplarm katilimci mizah alt 
boyutu ortalamalari arasmdaki farklilik kizlar lehine, saldirgan mizah ve kendini 
yikici mizah ortalamalari arasmdaki farklilik erkekler lehine anlamli bulunurken, 
kendini geli§tirici mizah alt boyutu igin farkliliklar anlamli bulunmami§tir. Orneklem 
grubunu olu§turan ogrencilerin Oz-Duyarlik, Mizah Tarzlari ve Kaygi Olgegi alt 
boyut ve toplam puanlarmm smif degi§kenine gore anlamli bir farklilik gosterip 
gostermedigini belirlemek amaciyla yapilan bagimsiz gruplar t testi sonucunda; 
gruplarm oz-duyarlik olgegi puanlari arasmdaki farkliliklar anlamli bulunmami§tir. 
Mizah Tarzlari olgegi katilimci mizah alt boyutu ve kendini geli§tirici mizah alt 
boyutu ortalamalari arasmdaki farklilik l.smiflar lehine anlamli bulunurken; 
durumluk kaygi alt boyutu ortalamalari arasmdaki farklilik 4.smiflar lehine anlamli 
bulunurken stirekli kaygi alt boyutu igin farkliliklar anlamli bulunmami§tir. Ileride 
yapilacak ara§tirmalarda ogretmen adaylarmm kaygi dtizeylerini azaltacak, oz- 
duyarliklarmm geli§tirilmesi ve mizah tarzlarmi geli§tirmeye ili§kin programlarm 
hazirlanarak etkililigini smayacak deneysel gali§malarm yapilmasi onerilebilir. 
Anahtar kelimeler: ogretmen adayi, mizah tarzi, oz-duyarlik, kaygi 



